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PREFACE 
This study was the result of an attempt to observe 
the reading problems and the scholastic achievement of 
students on the college level. It drew its data from 
the individuals themselves and from records of their 
performances in reading and in other areas. 
The writer acknowledges with profound gratitude and 
immeasurable appreciation the helpful guidance offered 
by Dr. Lynette Saine and Dr. Nathaniel P. Tillman. The 
writer is also indebted to some of the faculty and staff 
members au Clark College who assisted her with the data. 
The entire endeavor is respectfully dedicated to my 
parents and my sisters. 
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Significance and background of the problem.—Eacn year, more and more 
young adults eager to pursue a liberal arts or a professional education 
matriculate in various colleges and universities throughout the country. 
Rapidly, the number of young people attending secondary schools and colleges 
has increased} this increase has been seen in both private and public school 
enrollments. According to statistics, there were approximately eight and a 
half million students in American secondary schools and approximately three 
and two-thirds million students in American colleges in 1957.^ 
The task of providing for this immense student load has engrossed the 
attention of school administrators, professors, and even some devout parents. 
Administrators and researchers have found that students in American insti¬ 
tutions of learning have the same general resemblances as related to school 
routines, social contacts and pleasures, and problems encountered} but, 
basically, each student*s needs, personality, and problems are different in 
one way or another. As a result, school officials have given more awareness 
to the entire student life. This awareness has caused a modification in the 
philosophy of education and the method and materials of instruction which 
are adapted to meet the general needs of the students in this generation. 
"The aristocratic tradition which prevailed in previous centuries has given 
way to the needs of democracy, as high schools and colleges have become 
2 
educational centers for all the children of all the people." 
- 
"Growth in School Enrollment," National Educational Association Re¬ 
search Bulletin, XXXVI (February, 1958), 12i*. 
William S. Gray, Reading in General Education (Washington, D. C., 
19U0), p. 6. 
1 
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Particularly, are school administrators and professors concerned with 
the problems which students encounter in their efforts to achieve a college 
education. The problems of students may be multiple and complex, but the 
major problems they face may be grouped in these categories: (l) problems 
of personal and social adjustment which relate to group living, the transi¬ 
tion from a high school atmosphere to that of higher learning, management of 
finances and other affairs; and (2) academic adjustment problems relative 
to vocational choices, interests in subject areas, and discoveries of in¬ 
sufficient or limited preparedness in vocabulary, reading, study skills, 
and other areas. Of the two problem areas - personal and social adjustment, 
and academic adjustment, both of which students recognize early as they be¬ 
gin this new epoch in their lives - greater attention has been focused on 
academic adjustment since such problems seem to be of a more serious nature. 
Among the numerous academic problems which are recognized, reading diffi¬ 
culties of students are those which have received most interest and study. 
It has been found that poor reading ability is the cause of many other 
problems in the academic area. 
The importance of reading is clearly recognized, and it has received a 
tremendously increasing amount of keen concern recently. More articles than 
ever before have been written on the subject in professional and non-profes¬ 
sional magazines and papers; during the last thirty years, reading has been 
the popular topic for discussion in various meetings and classes. A great 
number of colleges as well as secondary schools are offering reading courses 
for remedial, corrective, and developmental readers. As Alfred J. Harris 
points out: 
3 
In the past, high schools and colleges took for granted the 
reading ability of their students. Today an increasing number 
of secondary schools, colleges, and universities recognize 
that many of their students cannot do the reading expected of 
them. More and more of these schools have come to the conclu¬ 
sion that they too must provide for the teaching of reading, 
and in one way or another are attempting to do so. The lead 
in has come, not from schools with inferior student populations, 
but from such schools as Dartmouth and Harvard. 
Many of the institutions are establishing reading clinics and hiring trained 
personnel to handle the problems in reading. Constantly, these reading 
clinics, reading programs, and reading classes, as well as all of the other 
phases of modern education, are undergoing introspection in order to deter¬ 
mine the extent of their effectiveness. 
In the thirties Clark College, one of the south's leading private colleges, 
saw a need to provide some instruction for freshmen in the area of reading. 
At that time, the program was initiated as a six-week unit in the orientation 
(How to Study) course designed to devote intensive analysis to the reading 
habits and reading skills of the entering freshmen. As a result of this 
initial study, these items were discovered: 
1. Many of the freshmen of better than average ability had not 
been taught how to read on the upper elementary and secondary 
levels. 
2. A large number of freshman failures occurred because students 
could not read with understanding college materials in the 
various content fields. 
3. Relatively few students had any experience in supplementary 
reading beyond the textbook since many of them came from- 
communities which had no library facilities for Negroes. 
1 
Alfred J. Harris, How to Increase Reading Ability, Third Edition 
(New York, 1958), pp. 3-ET 
2 
"Clark College Reading Program" (An unpublished report on reading, 
1956), p. 1. 
k 
With this knowledge, the college recruited a teacher to develop a com¬ 
bination Reading and English program. "The person employed had a basic back¬ 
ground in English with only a limited amount of training in Reading. After 
a short stay at the college, this instructor gave up the work .Years 
elapsed; in 19U9 the College was successful in employing "a teacher in 
English who had done extensive work in reading ... ^who7 together with other 
members of the ükiglish Department, began working toward a program in which 
Reading and English would be correlated as complementary phases of a single 
2 
operation." A cross-sectioned faculty committee studied the problems and 
the reading program itself; they made recommendations, did a limited amount 
of follow-up work, and recognized the limitations of the program in various 
3 
terms. With nationwide importance attaching itself more and more to reading 
as a subject and as a tool, in 1957 the administration saw the need to hire 
a person highly trained in reading to handle this program exclusively. A 
good sum of money has been appropriated through the school and through an 
endowment to modernize the instruction with needed reading materials and 
mechanical devices. 
The College academic program arranges to survey each entering freshman 
group in general intelligence, English, mathematics, and reading. These 
survey tests serve as a means of placement according to the performances the 
students exemplify. Those individuals who make a grade score below 10.0 on 
the reading survey test are placed into the reading classes. Often, there 







arise same questions concerning how the exposure or non-exposure to reading 
facilitates accomplishment in other aspects of the academic program. Some 
of the related questions are: (l) Does retardation deter college success? 
(2) Is reading retardation a deterrent to satisfactory college work of those 
students who received instruction? and (3) Are there any present values placed 
on the reading aid which present upperclassmen received as freshmen? Since 
it was not considered wise to make any assumptions in response to these ques¬ 
tions, it was felt that some research in this area would be of educational 
value. 
At Clark College and at other colleges and universities, one can see the 
unique part which reading plays as a means of mastering the other subject 
matter areas. Proficiency in reading is closely related to school success. 
Harris states: 
The fast, accurate reader possesses a valuable tool that 
lays open to him the vast storehouse of knowledge that lies 
between the covers of books. The poor reader either reads so 
slowly that he has no time to read much, or reads so inaccurately 
that he is little better off when he has finished than when he 
started. He must depend to a large extent on what he can learn 
by listening. In consequence, he tends to fall behind in sub¬ 
jects that require reading. Arithmetic, spelling, writing, com¬ 
position, and all of the content subjects that require the use 
of books are related to reading ability. 
There is a nationwide demand for improved skill in reading for factual 
information, reading to draw conclusions and inferences, for evaluative 
purposes, and reading for pleasure. These skills are necessary for college 
students to read science, social science, philosophy, mathematics, literature, 
and even the newspaper, effectively. Confronting educators and school ad¬ 
ministrators in conjunction with this fact is a needed awareness of the 
T  
Harris, op. cit., pp. l*-5. 
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reading problems of students, an observation of the pattern of framework in 
which they operate, and an intensive analysis of the subjects after instruc¬ 
tions have been provided. To this end of observing reading difficulties and 
the patterns or extent of achievement in college, the investigator proposed 
to study seme subjects, now upperclassmen, who received a limited amount of 
reading instruction as freshmen. 
Statement of the problem.—This study was an intensive analysis of the 
reading problems and achievement patterns of a selected group of college 
juniors at Clark College who, as incoming freshman, fell within the mean 
range of the local distribution of reading scores and were enrolled in 
special classes for improvement in this area. 
Purposes of the study.—The following items embody the specific purposes 
which were considered basic to the problem. They were: 
1. To gather from the subjects their initial and present reactions 
to their having been placed in reading classes as freshmen. 
2. To ascertain to what extent the students attest to the effec¬ 
tiveness or ineffectiveness of the freshman reading classes. 
3. To ascertain the levels of the students* performances in 
courses not requiring extensive reading assignments. 
U. To determine the levels of the students' performances in 
courses requiring extensive reading* 
5. To identify any other factors which appear to have influenced 
achievement patterns of these juniors. 
6. To draw any generalizations which the individual case studies 
seem to imply. 
Design of the study.—This study was carried on during the first semester, 
1959-60, at a southern Negro co-educational college. 
The case study method of research was employed and entailed the follow¬ 
ing steps: 
7 
1. A survey of the literature related to this area of research 
was made. 
2. Permission to conduct the study was obtained from the College 
President, Dean, and Registrar to draw subjects from the 
College, and to have limited access to the academic records. 
3. The nature of the study was discussed. 
U. The writer selected subjects from a list of students beginning 
their junior year who, according to an initial reading distri¬ 
bution, had fallen into a category just above the mean of the 
local distribution. 
5. The subjects were contacted and interviewed in informal but 
partially structured sessions. 
6. Official school records were used. 
7. Tests administered to them during their freshman year were 
referred to and interpreted. 
8. Data were assembled and interpreted. 
9. Data were presented. 
10. Implications and conclusions from compiled data were drawn and 
recommendations were made. 
Limitations of the study.—This study was restricted by three major 
limitations. First, at the time, there were only ninety-nine juniors with 
at least sixty academic hours and sixty grade points. Of that number, this 
study used twenty cases, all of whom as freshmen fell within the mean range 
on the standardized reading examination} this within itself restricted the 
consequences of the study. Secondly, the Iowa Silent Reading Test, Form Am, 
was the sole means of measuring reading status, and of determining the dif¬ 
ferences in reading abilities of the members of the group. This single 
measure could not give a total description of the reading status} however, 
it was on this basis that this study operated. And finally, this study was 
limited because of the fact that only a segment of the background data could 
8 
be secured due to the distant geographical home locations of the cases. The 
foregoing were the three major limitations of the study. 
Description of instruments .--The data used in this study were gathered 
from the use of four major instruments; they were: the Iowa Silent Reading 
Advanced Test, Form Am; the Otis Quick-Scoring Mental Ability Test, Gamma 
Form; personal interviews; and academic records. From the total range of 
scores indicating the students’ performances on the Iowa Silent Reading 
Test used to survey the freshman class in 1957, the investigator divided the 
set of scores into quartiles and analyzed the average group — those above 
the second quartile. By means of intelligence scores made on the Otis Quick- 
Scoring Mental Ability Test, the I.Q.’s of the subjects in this quartile 
were used for additional information. And through the aid of personal inter¬ 
views, personal comments and reactions, and autobiographies, an intensive 
insight into the individual problems was secured. Academic grades by semesters 
were gathered from official records and were used to show the academic achieve¬ 
ment in college to this point. 
1 
The Iowa Silent Reading Test measures the work-study type silent read¬ 
ing abilities of high school and college students. It emphasizes rapid 
comprehension, for it is a highly timed test. It is composed of seven sub¬ 
tests which yield standard scores that can be converted into grade percen¬ 
tiles, grade equivalents, and age equivalents. 
The seven tests measure a wide range of skills. Test one measures rate 
of reading and comprehension. In this test, students read two diverse types 
of selections and answer questions about each. The second test, "Directed 
^H. A. Greene, et al., Iowa Silent Reading Test, Advanced Test: Manual 
of Directions, New Edition (few York, 19ii3) » passirnlT 
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Reading," measures the ability to understand and answer questions of a de¬ 
tailed type. Next, the comprehension of poetry is measured in test three. 
In test four, word meaning or vocabulary is tested in four major areas: 
social science, science, mathematics, and English. Comprehension of sentence 
meaning is tested in the next test; and paragraph meaning in test six. 
Finally, test seven gives an indication of the examinee's ability to locate 
information quickly and accurately. 
The Otis Quick-Scoring Mental Ability Test'*’ has three forms; Alpha 
(Grades 1-U), Beta (Grades U—9), and Gamma (High School and College). The 
Gamma Form of this test was used to survey this particular group in mental 
ability. This test samples a variety of mental traits. It is self-admini- 
stering and requires approximately thirty minutes to complete. Unlike the 
Iowa, there are no sharply defined time limits for the sections. There are, 
in fact, no sub-tests; the entire test consists mainly of the type of ques¬ 
tions which depend less upon schooling and more upon common intelligence. 
This test yields raw scores which are converted into a mental age and a 
grade equivalent. 
The interviews took the form of informal but partially structured ones. 
Before the interviews, letters were sent to twenty juniors chosen at random 
to represent the second quartile, asking them for two things: (1) an inter¬ 
view and (2) an autobiography. When the interviews were held the investiga¬ 
tor allowed as much free and informal expression as possible. However, 
these were the major points which were covered with close scrutiny in each 
interview: 
Ï 
Arthur S. Otis, Otis Quick-Scoring Test of Mental Ability, Manual 
of Directions, Advanced Tests (New YorkI 195U), passim. 
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1. Can you describe how you felt about coming into the reading 
program when you did? 
2. How do you feel about the program now? 
3. Have you been helped in any specific ways? If so, how? 
k» Do you think you comprehend better now as a junior than you 
did as a freshman? To what factors do you attribute this? 
5. How do you think the program can be made more effective? 
6. Do you think of any of its specific strong points? 
7. Do you believe that the reading program is necessary to 
students' well being in college? How? 
8. What present difficulty (or difficulties) do you have in 
reading? 
9. Did anything you learn in reading help you in your other 
classes? Can you cite any specific instances? 
Definition of terms.--The type of instruction given to reading problems 
may be classified according to the amount of time, depth of instruction, and 
the reading difficulties which the individuals present. Based on these 
factors, there are three distinct classifications given to reading instruc¬ 
tion; namely: developmental, corrective, and remedial. By seme type of 
analogy, many people use the three terms loosely and almost synonymously. 
Often any type of mild reading instruction, for example may be commonly 
called "remedial," which, incidentally, is the term most familiar to the 
average person. In this paper, however, the terms are used in their techni¬ 
cal sense except in quoted material where the terms may be applied inter- 
changebly. In the Atlanta University Center, the following definitions have 
been adopted: 
1. Developmental reading program.—systematic instruction 
designed to assure continuous growth among pupils and 
students who are progressing in accordance with their 
capacities, interests, and general background of under¬ 
standing. 
11 
2. Corrective services— planned programs designed to eli¬ 
minate reading disabilities among individuals who are not 
working up to their potentialities in reading, but are not 
so seriously retarded that they cannot respond to work in 
smaller groups or to brief clinical sessions directed toward 
seme specific difficulties. If these cases are carefully 
analyzed and systematically guided in accordance with these 
findings, they should make substantial progress. 
3* Remedial services— intensive services designed to remedy 
reading disabilities among individuals who, though seriously 
disabled in reading and often other areas, have potentialities 
for learning to read under highly specialized diagnosis and 
treatment. Here the instruction is aimost wholly individualized.1 
Survey of related literature.—An intensive survey of the literature 
pertinent to this subject enhanced the writer's understanding of this parti¬ 
cular area tremendously. Also, it disclosed the fact that this was a pioneer 
study in the area because no existing literature was found relating to case 
studies as an approach to college difficulties nor as a means of evaluating 
reading problems and achievement patterns on the college levels. 
This review of literature revealed seme significant survey and experi¬ 
mental investigations which attempted to study either the relationship of 
reading to academic success or the degree of the retention of the reading 
skills. However, no case studies on the college level were discovered. More¬ 
over, the survey and experimental research available seemed to have been con¬ 
ducted at wide intervals; for that reason, there is a hiatus between the 
studies to which the writer referred. This, however, does not really affect 
the basic conclusions and implications drawn by these researchers because 
their findings are still sound. 
The bulk of the pertinent literature tended to answer, in some way, one 
of these questions: (l) What effect did reading instruction have on subsequent 
1 
Iynette Saine, Reading Syllabus (Atlanta, Georgia, 1959), p. 3» 
(Mimeographed). 
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scholastic success? and (2) Was there a retention of reading skills learned 
in the reading classes? The writer has chosen to review the studies as they 
relate to these two basic questions, disregarding the chronology and the 
research methods for the sake of clarity. 
The relative importance of reading to scholastic achievement has re¬ 
ceived mucn attention and study because it is generally believed that "acade¬ 
mic performance is clearly sine qua non for the validation of remedial courses 
1 
particularly in liberal arts curricula...." 
In an effort to discover the effect of reading instruction on scholastic 
achievement of a group of freshmen in the lowest tenth in reading ability, 
2 
Robinson made an experimental study and concluded: 
1. ) The lowest tenth in reading after clinical treatment of 
their difficulties showed marked improvement in reading 
ability and school success. 
2. ) The lowest tenth in reading without training can be 
considered scholastic failures since most of them are 
eliminated the first year and those remaining continue 
as very poor students.3 
Definitely, this study proved that there was a positive relationship between 
reading instruction and academic achievement. 
k 
Kilby also studied the correlation between reading achievement and 
scholastic achievement and discovered essentially the same fact; but he, 
however, investigated the pattern in evidence by an average or an above 
1 
Helen Robinson, "A Note on the Evaluation of College Remedial Courses," 
Journal of Educational Psychology, XLI (1950), 83. 
2 
F. P. Robinson, "Can College Freshmen in the Lowest Tenth in Reading 
Be Aided Scholastically?" School and Society, XXIV, Decemoer 19, 1931, pp. 
8U3-ii6. 
Ibid., p. 8U3» 
^Richard W. Kilby, "Relation of Remedial Reading Program to Scholastic 
Success in College," Journal of Education Psychology, XXXVI (December, 19U5), 
513-3U. 
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average college population rather than on a below average group as in the 
previously cited study. Kilby's evidence showed that he, like Robinson, 
agreed that the remedial, reading program could (and would) improve scholastic 
standing. Although his evidence showed that the remedial, reading program 
could improve scholastic standing, he firmly stated that it must be realized, 
however, that the influence of the remedial reading instruction really lies 
largely in the verbal areas. 
Agreeing on the same matter concerning the area which seemed to be more 
sufficiently aided through reading instruction were the conclusions of 
Kingston and George.^" In an experimental study to determine whether parti¬ 
cipation as a freshman in the remedial reading program would affect academic 
achievement, they concluded that "... participating in a college reading 
program may assist students to achieve more satisfactory academic achievement 
2 
when the curriculum is largely linguistic in nature." 
3 
Similar conclusions were drawn by Humber in a survey of senior students 
who had received reading instruction as college freshmen; he showed conclu¬ 
sively that scholastic success in the verbal areas might be frequently en¬ 
hanced through reading instruction, but that academic success in the non¬ 
verbal (or scientific) areas is infrequently related to reading instruction. 
 Ï  
Albert J. Kingston, and Clay E. George, "The Effectiveness of Reading 
Training At the College Level," Journal of Education Research, XL7III 
(January, 1955), 1+67-71. 
2 
Ibid., p. 1+71. 
3 
Wilbur J. Humber, "Relationship Between Reading Efficiency and Academic 
Success in Selected University Curricula," Journal of Educational Psychology, 
XXV (January, 191+1+), 17-63. 
Mouly"*" also was concerned with this problem. His investigation into 
the area showed that the effectiveness of the reading program is largely 
dependent upon the seriousness of the students for their work. This was 
evidenced in that when he compared the total experimental and the control 
groups, he found only slight differences between their scholastic average 
ratio and between the rate of drop-outs per semester. However, when that 
portion of the group who had successfully completed the reading program (a 
group assumed serious about their work) was compared with the control group, 
2 
significant differences in favor of the former were found. This gave him 
the basis for his conclusion. 
It may be safely concluded that there is certainly some degree of 
correlation between reading instruction and academic success because all 
evidence seems to prove the hypothesis. On this, researchers agree; how¬ 
ever, they do not agree as to the proximity of the correlation. Some re¬ 
searchers have qualified such a statement by limiting the most frequent cor¬ 
relations between reading and academic success to those areas which are highly 
linguistic in nature. Collectively, the available studies on the topic found 
positive answers to the question of the effects of reading instruction on 
subsequent scholastic success. 
In an effort to determine the degree to which reading skills were re¬ 
tained, a few investigators have studied their programs. The exact degree 
of retention of skills has not been discovered because there are no available 
instruments to measure such. But, some few authorities have ventured into 
1 
George J. Mouly, "Study of the Effects of a Remedial Reading Program 
on Academic Grades at the College Level," Journal of Educational Psychology, 
XLIII (December, 1952), pp. U59-66. 
2 
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the area and they generally agree that there is some retention of skills, 
but they vary widely as to the degree. It seems necessary to reiterate the 
fact here that the seriousness of the student and the amount of training which 
he receives both contribute to the extent to which he will retain his skills. 
Studies on this phase of program evaluation vary in their conclusions, 
for example, in a study of fifty ninth, tenth and eleventh graders who had 
received a remedial reading instruction, Blayne1 discovered a small degree 
of retention of skills. Consequently, on the basis of his findings, he 
strongly endorsed the developmental reading program. 
2 
Studying the same problem, Cosper and Kephart retested fourteen months 
after the end of the reading course and analyzed their results. They dis¬ 
covered that the experimental group increased speed and retained it over the 
period, but there were no significant differences shown in the test of the 
3 
other reading skills. 
At a slight odds with a more favorable picture, Willey and Thomson^ re¬ 
ported that their research showed that the reading course produced a signifi¬ 
cant increase in the skills as measured by the Iowa Silent Reading Test. So 
they concluded that "a general college remedial program appears to be effective 
Ï 
Thomas C. Blayne, "Retention of Skills Acquired in Developmental Read¬ 
ing Programs," School and Society, LXIII (January, 19U6), 37-39. 
2 
Russell Cosper and Newell C. Kephart, "Retention of Reading Skills," 
Journal of Educational Research, XLIX (November, 1955)* 211-16. 
3 
Ibid., p. 216. 
U 
D. S. Willey and C. W. Thomson, "Effective Reading and Grade Point 
Improvement with College Freshmen," School and Society, LXXXIII, April 11;, 
1956, pp. 13lt—35 • 
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in producing an increase in reading ability skills."'1' 
In the summation, the literature pertinent to this topic dealt with the 
relationship of reading to scholastic achievement and with the degree of the 
retention of reading skills. Studies showed that there was definitely a 
close relationship between reading instruction and subsequent academic suc¬ 
cess or non-success. Studies showed also that there was probably some re¬ 
tention of skills acquired from the reading program. The variances in the 
conclusions of the studies on both topics are due to many factors, however, 
which must be carefully considered in future research. 
1 
Ibid., p. 135. 
CHAPTER II 
PRESENTATION AND ANALÏSIS OF DATA 
General Introduction 
This chapter presents the analysis and interpretation of data drawn 
from past and current information regarding the college junior class of I960 
which is the subject of this study. The first section describes how the en¬ 
tire class rated on tests of reading achievement and mental ability adminis¬ 
tered at the time of their entrance in September, 1957. The latter section 
presents detailed case analyses of selected members of this junior class 
who were given special training in reading during the freshman year and were 
willing to share current reactions to it. 
The basic organization and the contents of the chapter were designed 
to satisfy the purposes of the study and, hence, they give main emphasis to 
findings which seemed to identify reasons for students' inadequacies in read¬ 
ing and to indicate wherein the reading services might have been effective 
or ineffective. Throughout the study the investigator had objective data, 
personal reactions and academic records, each of which contributed to a 
higher level of validity than would have been possible through exclusive use 
of either source alone. The subsequent sections are, thus, in textual and 
tabular form. 
Categorical Description of the Group 
It is noteworthy to state that these cases were members of a group which 
scored at the mean category on the local distribution. In another parlance, 
these subjects were members of an average group in ability. This meant that 
they probably had certain distinguishing traits and mannerisms which might 
17 
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likely set them apart from both the superiorly intellectual group and the 
subnormal group. These twenty cases could, by no means, be exactly jux¬ 
taposed with all other college students, not even with all of their own 
classmates; but they were considered in juxtaposition with others who were 
representative of a particular segment of this "average group," as it has 
been termed. 
The inadequacy and often the lack of reading ability of the average 
college student have bewildered the college professor and other adults 
throughout the nation. It has been generally surmised that this inadequacy 
results from the lower echelons and the progressive or modern educational 
practices which are currently in operation.^ "The college student, the ob- 
2 ject of the furor, does not seem as confused as the instructor." Neither 
does he appear half as concerned over his status. 
Two major factors which often affect the academic performances of stu¬ 
dents are emotional factors and personality factors. Ekaotional factors re¬ 
late to the maturity and the stability of the individual. Emotional maturity, 
as the term suggests, means growing up emotionally, that is, one learns to 
do the thing that needs to be done when it needs to be done whether one wants 
3 
to do it or not." Mary average college students are immature emotionally. 
Generally, they do not accept responsibilities, and often they blame their 
 Ï  
George Beamer, "What Are the Reading Needs of College Students," Ex¬ 
ploring the Goals of College Reading Programs, The Fiftn Yearboox, South¬ 




Nila Blanton Smith, Editor, Effective Reading for College Students 
(New York, 1957), p. 3U. 
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difficulties on others.^ Moreover, emotional stability refers to a demon¬ 
stration of both satisfying and satisfactory relationship with other persons 
and objects. Instability can lead to frustration, inattention, lack of moti¬ 
vation, confusion, and unwillingness to put forth effort in learning to read 
2 
and to learn, in general. 
The treatment of personality problems as a cause, as an effect, or as 
both a cause and an effect has received growing concern and investigation. 
"Various studies strongly indicate that in many cases reading difficulties 
and personal maladjustment are interrelated. There seems to be, however, 
3 
no clear-cut evidence as to which factor is cause, and which is effect." 
McDonald reported ”... that success in reading may be markedly affected by 
k 
the attitudes, feelings, prejudices, and general adjustment of the reader.” 
Students* problems are manifested in several different manners. In some 
cases, students experience emotional problems because they are not capable 
of meeting, the high expectations which parents, former teachers, and others 
hold for them. In addition, some can not condition themselves to accept a 
lower status. This means that some who were in upper academic quarters in 
their high school class find that in college they are thrown in with persons 
from upper quarters axso who operate above them. Some other students are 
probably victims of circumstances which may create personality problems. 
r .. ^ ~ ■ r 
Ibid. 
2 
Ibid., p* 35» 
3 
Arthur S. McDonald, et al., "Reading Deficiencies and Personality Fac¬ 
tors: A Comprehensive Treatment," Starting and Improving College Reading 




Some might come from poor backgrounds; some others might come from unfavor¬ 
able heme environments ; or some might have some type of physical defects. 
These are some instances in which emotional problems and personality factors 
seem to characterize individuals who are supposedly average. 
General Status of the Group as Entering Freshmen 
Reading status of the total group, September, 1957.—The Iowa Silent 
Reading Test, Form AM, was administered to this population in September, 1957, 
by the school psychologist and an adequate group of proctors. The results 
of the performances on the test indicated that the total population was read¬ 
ing on an average below that of the national norms entering college as fresh¬ 
men; the mean score was ll;9 which is equivalent to a grade score of 7.7. It 
was assumed, however, that a number of factors contributed to the results 
and that a representative group would be able to meet the college require¬ 
ments if given opportunities to improve. On this and other assumptions, 
approximately four fifths of the two hundred and fifteen students were placed 
in reading classes for correction and/or development of reading skills. 
Table 1 reports the distribution of scores on the initial test. 
+ 
Table 1 shows also a group ranging from 119 to 191 with U*2 and 13.0 
as respective grade equivalents. The average member of the group scored 
lU9 with an equivalent grade score of 7.75 the median score was lii.7 or at a 
7.U grade placement level. These average scores indicated that upon entering 
college the majority of the group was reading in the proximity of six and 
seven grades below the expected college level in reading ability. The stand¬ 
ard deviation of a 16.5 meant that two thirds of the group scored between 
132 (grade level - 5.U) and 165 (grade level - 10.6) with considerable dis¬ 
persion of reading performances. Numerically, this distribution indicated 
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TABLE 1 
FREQUENCIES AND QUARTILE DISTRIBUTION OF IOTA SILENT READING 
TEST SCORES MADE BY THE COLLEGE JUNIORS UPON ENTRANCE 
AS COLLEGE FRESHMAN 
Median Scores Frequencies Quartiles 







156-160 18 quartile three 
151-165 21 
1U6-150 31 quartile two 
1U1-145 35 
136-lliU 12 




Median Score Grade Equivalent 
Mean H*9 7.7 
Median 11*7 7.1* 
Mode 11*3 6.9 
Standard deviation 16.50- 
Quartile one 136 5.9 
Quartile two 11*7 7.1* 
Quartile three 159 9.1* 
Quartile four 178 13.0+ 
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that slightly more than I5O students (two thirds of the group) scored within 
these points. In percentages, the distribution had 2$,2% above the mean 
class interval, 50.6% below, and 2b% within. These proportions indicated a 
fairly normal distribution of scores, although there was a tendency toward 
skewness in the negative direction. 
These statistical measures described a group that was generally far 
below the national norms established for reading achievement at the freshman 
college level# 
In intelligence, the group proved to be "dull-normal" according to the 
performances on the Otis-Scoring Mental Ability Test, Gamma Form, which was 
administered in September, 1957. The specific classification of mental 
maturity as used in this research was based on the standard intelligence 
quotient distributions of Terman. The table following shows that the bulk 
of the population was classified within two categories which implied that 
in this particular group the average entering freshman was "dull-normal." 
In contrast with the Terman scale at the "superior" and "feeble-minded" 
levels, there were a few cases. This indication might not be an exact one 
because it is difficult to acquire an accurate measure of an individual's 
degree of mentality from a group intelligence test. 
In summation, it was revealed that the average freshman entering in 
the group under observation was reading on an equivalent seventh grade level 
with low-average intelligence. This implied that the average member of the 
group was not operating on the expectancy level necessary to perform college 
work of a desirable calibre. It is generally agreed, moreover, that "there 
is a positive relationship between intelligence-test scores and reading-test 
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TABLE 2 
QUALITATIVE DESCRIPTIONS OF MENTAL MATURITY BASED ON THE 
OTIS QUICK-SCORING TEST PERFORMANCES 
Degree of Mental Maturity 
■ 1 ■ ■ 1 1 - ■ ■■ 1 - ' -. ...... 
Frequencies 
Genius or near genius  0 
Very superior intelligence   0 
Superior intelligence    6 
Normal intelligence  90 
Dullness  89 
Borderline deficiency    39 
Feeblemindedness  I* 
■«■The total frequencies tabulated here are incoherent with the total 
number on the reading test because seme students did not take both tests. 
scores, although the relationship is not perfect, nor is the extent of it 
known."'1’ 
It was noted that only forty-nine of the two hundred and fifteen 1957 
freshman class members were classified as juniors who, according to admini¬ 
strative policies, must have had an accumulation of at least sixty semester 
hours and sixty grade points. It was noteworthy to discover, furthermore, 
that none of the students who fell within the lowest quartile were in school 
at the time of this investigation. Some of those who initially fell at the 
second quartile and at some other points were in school at the time but were 
not classified as juniors. Of more than fifty students scoring at the 
quartile above the mean, less than half of them were classified as academic 
\ ». r i C j*- 
juniors during this investigation. 
1 
Helen M. Robinson, Why Pupils Fail in Reading (Chicago, 19U6), p. 73. 
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Specific Case Studies 
Alongside this specific information, the investigator sought to explore 
some pertinent information concerning some selected individuals who were 
assumed representative of the total sampling. Background information regard¬ 
ing or with respect to the individuals was by no means thoroughly exhausted; 
but, in a general manner, biographical data, personal opinions, and academic 
information were collected and recorded. 
Presentation of Case I.—Case I was a native of Georgia. Her residences 
had been in two of the larger urban areas in Georgia. She was bom in Bibb 
County, Macon, Georgia, and at an early age, moved to Fulton County, Atlanta, 
Georgia, where she attended school. Atlanta, the capital city of Georgia, 
is one of the largest commercial, industrial, financial, and educational 
cities in the South. Included are numerous elementary schools for Negroes, 
six public Negro hign schools, and more institutions of higher education 
for Negroes than in any other city in the country. Sucn an atmosphere snould 
induce much intellectual and social growth in its inhabitants. 
Pertinent history relating to the family of Case I was sought and found 
quite revealing. She was the eldest of four children; her sister was fresh¬ 
man in college and her younger brothers were in high school and elementary 
school, respectively. The family was of moderate means and lived in an 
urban middle-class neighborhood. The father worked as a local postal clerk, 
and the mother was a substitute elementary school teacher, at the time. 
In addition to information gathered about her parents and siblings, 
she was asked about her personal likes, dislikes, and major interests, as 
they related to recreation, sports, reading, and general academic work. 
The subject indicated that she likes sewing, playing the piano, and occa¬ 
sionally going to the movies during her leisure time. She stated that, at 
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times, she read books and magazines freely for pleasure; however, during 
the school sessions she had little leisure time. Consequently, she did 
little or no free reading during the school year because she held a five- 
day-a-week evening job as a receptionist, where she studied for classes be¬ 
tween duties. 
Her major course of study in college was business. If and when she 
finishes college, she plans to continue graduate training in order to became 
a certified public accountant. 
A look at official school records of the initial test results for the 
1957 freshmen revealed that her reading performance was below that of ex¬ 
pectation. Upon entrance to college, Case I scored 9.6 on the Iowa Silent 
Reading Test and was consequently placed in a reading class. Her score of 
97 on the intelligence test suggested that she was of normal mentality. 
At that time, she had a basic reading difficulty which persists even 
now. She attested that her basic reading disability, upon entering college, 
was in rate. She believed this disability had improved considerably but 
that it was still a prevalent factor in connection with her subjects because 
now she still has to read slowly in order to comprehend. 
Her personal opinions about the reading program seemed to have been 
stated frankly and objectively. When first placed into the reading class 
she "didn’t care much for it" j although as she thought about it more ob¬ 
jectively, she stated that she realized its helpfulness later during that 
year. She voiced the opinion that the only thing she really learned was how 
to read material a bit faster and, at the same time, to retain basic infor¬ 
mation about the passage or selection read. She accredited this skill to 
the excessive drill in practice books. 
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Thinking as a mature student, she saw the necessity of the program, as 
she stated: "I believe the program is necessary to the well-being of the 
students because it does help if students realize its importance and try 
to do something themselves." She continued by criticizing, on the other 
hand, (l) the excessive amount of drill placed on silent reading of "uninter¬ 
esting" practice materials which often got boring because it became such a 
routine matter, (2) the lack of attention given to the development of skill 
in oral communication, and (3) limited use of the mechanical devices which 
would probably stimulate the students by "livening things up." 
Case I made the following scholastic record during her first two years 
of college work: 
TABLE 3 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE I 
Freshman Sophomore 
Courses Grades 1 & 2 Courses Grades 1 & 2 
Business Mathematics C Principles of Economics C B 
Reading C English Composition C 
English Grammar B B Elementary Spanish C C 
Social Science Survey C C Biology Survey C D 
Religion and Philosophy B B General Psychology D 
College Orientation C A Commercial Law D C 
Introduction to Business C Introduction to 
Literature F 
Physical Science Survey C D Children's Literature C 







According to this record, it was observed that there was no evident in- 
1 
crease in performance in verbal courses as a result of taking the reading 
class. After confuting approximate numerical averages in the verbal areas 
and the non-verbal areas, the writer discovered that she generally tended 
to make a better performance in the verbal area, rather than the quantitative 
area. 
Presentation of Case II.—Case II was a Georgia native also. He lived 
in Grant ville, a small town of less than 3,000 residents, located approxi¬ 
mately fifty miles south-west of Atlanta. In Grantville, there are the 
typical limited accommodations of a southern town: some churches, a bank, a 
few industries, and several public schools. There is no Negro high school 
in Grantville, so those students who do attend high school are transported 
daily to Newnan, Georgia, approximately ten miles away. 
Pertinent history relating to his family background revealed that this 
subject was the third of seven children in a family of nine. His parents 
and his sisters and brothers all resided in the hometown. The father and 
mother "completed the sixth and tenth grades, respectively"; the father was 
employed in one of the town's industries, and the mother worked occasionally 
as a maid. Two of the sisters had graduated from college and were teaching 
in their local public school system; one other sister was in college; and 
the other siblings were in high school. 
In response to questions about his personal likes, dislikes, and interests 
relative to recreation, sports, reading, and general academic work, Case II 
I 
Verbal courses in this paper refer to these courses which require a 
great amount of reading: English, social science, and literature. The non¬ 
verbal courses considered are more quantitative; they are: mathematics, 
biology, and physical science. 
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revealed several things. In high school and similarly in college, he enjoyed 
passive participation in sports and active participation in clubs and organi¬ 
zations. He frequently read books, too; but he stated that he read those 
books which struck his fancy only. He was deeply religiously inclined; but 
in spite of this religious inclination, he read materials covering a broad 
area if they were of interest to him. Involuntarily, he would succumb to 
the reading of material with little or no special interest to him, though. 
Observations of official school records of the initial testing of the 
1957 freshman group showed that he was reading below his expectancy level. 
On the preliminary tests which were used as placement examinations for the 
entering group of freshmen, Case II scored 8.5 on the reading test and 9h 
on the mental maturity test. 
His most evident reading difficulty lay not in the realm of reading and 
comprehending, but in the study skills. "Frankly," said he, "I don't really 
study enough"; but, as he continued, he stated that this fact might be due 
to his immature study skills or to his irregular work habits. However, he 
stated that his reading class did not cover this aspect in the skills 
stressed that semester. 
Seemingly, his personal opinions about the reading program were stated 
frankly; he expressed the belief that the program was a vital need for those 
who could not read well, but of no essential value to the others. He also 
expressed complimentary remarks concerning the instructor, the modern equip¬ 
ment, and the wealth of books and other reading material. Objectively, he 
noted in contrast a weakness. "Most of them Jÿœ. student^ don't do what 
they are required to do. The program would be more effective if they would 
do exactly what they are supposed to do." This, he suggested, was the reason 
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some students did not reap the full benefit of what the program had to offer 
Yet, he felt that he learned to read somewhat faster as a result of taking 
the course. 
During his stay in college, he managed to make a passing average. The 
following reproduction of his academic grades shows his scholastic work by 
semesters. 
' ' f- * '*3f *' •_ - = • ■/ v ; - ; 
TABLE I* 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE II 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Mathematics Survey D C Int. to Sociology C 
Elementary French F Life and Teachings 
of Jesus B 
Introduction to Religion 
and Phil. B B Elementary French D B 
English Composition B C American History C A 
Social Science Survey B A Physical Science WP 
College Orientation A A General Psychology D 
Reading A Int. to Literature B C 
Human Relations B 




Int. to Anthropology B 
Averages 1.200 1.9U1 Averages .9U1 1.875 
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It can be noted that from the reading class he received an "A" the second 
semester, but seemingly tne acquisition or correction of his reading skills 
did not influence his grade-point average the following semester; in fact, 
the average dropped considerably, the cause of which was unknown, however. 
Still, it was noteworthy too that Case II maintained above a one-point ("C") 
average for the two-year period. From numerical conversions, it was discerned 
that he did a higher quality of work in the verbal areas then he did in the 
non-verbal area; however, neither the causes for such, nor the conditions 
under which he worked were a part of the investigator's knowledge. 
Presentation of Case III.—Case III came from the rural area. She was 
born in Winder, Georgia, but was moved to Dacula, Georgia, five years later. 
Winder has a population of approximately U,500, but Dacula's population is 
much less; in fact, it is less than the approximated 3>000 of Lawrenceville, 
Georgia, where Case in attended high school because there was no Negro high 
school in Dacula. Dacula is predominately a residential and agricultural 
area with few churches, business establishments, and a few public schools. 
There are little or no signs of social or educational progress especially 
among the Negroes in Dacula. 
Revealing background data were collected concerning Case III. She was 
the second child in a family of ten children. Her six younger sisters and 
one younger brother were all in school; one younger invalid sister did not 
attend school because of her condition; and her older brothers both completed 
the ninth grade and withdrew from school to become apprentice brick masons. 
The father and mother had received elementary educations only. The mother 
was mainly preoccupied at the home but occasionally she managed to do "day- 
work” in the town. The father farmed "moderately," although he spent most 
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of his time performing duties as an apprentice plumber. 
Her biographical data suggested same of her several idiosyncrasies. She 
liked to recreate herself by playing cards, seeing good movies, and attending 
parties occasionally; but she did not dance or participate actively in sports. 
Although she said that her hobbies were reading and sewing, both of them were 
waived at the time because she only managed to read her textbooks and material 
related to her academic work due to her compulsion to maintain her full-time 
employment. 
In addition to biographical data and likes and dislikes, the writer in¬ 
vestigated official school records for the results of her initial test per¬ 
formances. Upon entering college as a member of a group of more than two 
hundred, she scored in the mean category with 7.7 cm the reading test, and 
exhibited normal intelligence on the mental maturity test. In spite of her 
initial score on the reading test, she was not placed into reading for some 
obscure reason; so she voluntarily took it because she felt that she needed 
it. 
Her basic reading problems were in rate and poor comprehension abilities. 
In her verbal classes, such as the social sciences and literature courses, 
she had a problem reading all of the assigned material with "fair” comprehen¬ 
sion. If she read all that was assigned, she did not remember the details 
nor the important central ideas. Moreover, she always had to re-read chap¬ 
ters and stories before entering the reading class and even now she does the 
same thing. "I hope," said she, "that the program will be reinforced, so 
that it can meet the needs of all students — or rather all freshmen students 
— so that they won't have to struggle like I did." 




FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE III 
Freshman Sophomore 
Courses Grades 1 & 2 Courses Grades 1 & 2 
Elementary French C c Intermediate French B D 
Int. to Religion and Phil. B B Int. to Sociology C 
Mathematics Survey C C Physical Science 
Survey B D 
English Composition B D American History D D 
Social Science Survey C C Int. to Government D 
College Orientation A A Int. to literature C C 
Int. to Anthropology C 
Reading (No credit) 
Averages i.Uoo 1.00 Averages 1.000 .Uoo 
According to grade-point averages, Case III worked at an even pace in 
both the verbal and the non-verbal areas. It can be noted from the table 
that she experienced a gradual decline in academic success, however. 
Presentation of Case IV.—All of her life, Case IV had lived in Atlanta, 
Georgia, which is an urban area with many educational, social, and cultural 
facilities available to its residents. 
As her historical background was reviewed, several important factors 
were revealed. She was one of a family of six daughters born to a mother 
who was a housewife and to a father who was a plasterer. Of the five sisters, 
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one was in high s chool, one was a nurse-maid, and the others were married 
and possessed no especial occupations. 
Case IV was active in several clubs and organizations and also an honor 
student in high school. In revealing her major likes and dislikes, she listed 
raising flowers and sports in the two classes, respectively. Also, she ex¬ 
pressed her detestation for reading; in this connection, she stated that she 
had not read extensively; but she had only read, in the main, those materials 
closely related to her class work. 
Records of Case IVs reading ability and mental ability were consulted. 
Her initial performance on the mental maturity test indicated that she was 
a low-average student, and her performance on the Iowa Reading Test was 9*0 
initially. 
Information concerning her specific academic adjustment showed that read¬ 
ing was a factor. She agreed that her poor reading skills were vividly in 
evidence in her verbal courses like history and psychology, for instance. At 
the time of this study, she was experiencing a problem comprehending what she 
read in her psychology class. Previously she bad had a similar problem getting 
and remembering historical facts. She stated that she was also aware of a 
problem in rate of reading. Her rate of reading was improved though, she 
asserted, through her exposure to corrective reading services. 
In giving her personal reactions to the program as an upperclassman, she 
was able to see the important role which reading played in the college curri¬ 
culum. She felt that it could be made more effective in its services if it 
were extended to more than one semester. "Two semesters," she said "would 
make it better, but one semester helped me personally. There are some 
people /students7 who need it more than others, I believe." When first 
assigned to the reading class, she had a different opinion. She felt that 
she did n«ut need to take reading because she thought that she could read; but, 
after her enrollment into the class, she discovered that she was not even an 
average student in reading ability. After she realized that she was really 
weak, she tried to alleviate her own disability. 
The following table is a reproduction of her grades in college during 
her freshman and sophomore years: 
TABLE 6 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE IV 
Freshman Sophomore 
Courses Grades 1 & 2 Courses Grades 1 & 2 
Social Science Survey C C Introduction to 
Spanish D D 
Int. to Religion and Phil. B B College Algebra D 
Elementary Spanish D C Orientation in 
Education D 
College Orientation B A Phy. Science Survey B B 
English Composition C F Humanities C C 
Mathematic Survey B C American History C C 
Reading C English Composition C 
Speech B 
Introduction to Art C 
Average 1.200 1.00 Average .6U7 1.055 
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Numerically, it was found that Case IV was weaker in the verbal area 
than in the quantitative area. Her exposure to reading the second semester 
did not seem to produce any improvement in the area requiring extensive 
reading and interpretation; in fact, she made a slightly lower average that 
semester than she did the previous one. 
Presentation of Caee V.— From St. Petersburg, Florida, came Case V. 
Located on the west central coast of Florida, St. Petersburg is a scenic 
winter resort with an estimated population of 96,000. Like most cities, it 
contains numerous churches, civic and fraternal organizations, schools, 
cultural and recreational outlets, and large transportation and communica¬ 
tion centers. In addition, it has a superb climate, and wonderful ac¬ 
commodations for tourists. 
Case history knowledge of the horae.v and school life and conditions must 
be considered. Case V was a member of a family of seven; he was the second 
of five children. His parents, not having completed high school, worked 
as semi-skilled laborers - the father was a foreman at a concrete product 
company, and the mother was a maid. 
Briefly, Case V was enrolled in elementary school at the age of five 
after a brief period in the kindergarten. Because of his early start, he 
stayed ahead of his age-group; at the same time, he made honorable achieve¬ 
ments and held high offices in high school clubs and organizations. In 
his leisure time, he participated in several sports. 
He discovered since his matriculation in college that he was unable 
to formulate any good study habits. He believes that, basically, his 
trouble lay in this factor rather than in weak reading skills. When he 
entered college, the reading test revealed that he was possibly weak in 
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reading also because of the 7*7 grade level on which he was reading at 
the time. Due to some possible oversight he was not required to take 
reading during his freshman year. His grades were low that yearj so he 
voluntarily tootk reading for no credit during his sophomore year, thinking 
that it would help to strengthen him. 
Willingly he gave his opinions concerning the reading program when he 
was questioned about that area in the college curriculum. He stated that, 
after a few weeks of class meetings he discovered that he, like his fellow 
classmates, became lackadaisical about the course. "I found," said he, 
“that nothing was compulsory, so I didn*t do too much." He tried to sub¬ 
stantiate his statement by saying: "If a student is compelled to do 
things, he will do better. There, you work if you want to$ and if you 
don*t want to, you don*t have to because you*ll still get a good mark." 
When asked whether he was helped or not, he answered in the affirmative, 
but he was unable to give any evidences of how he was aided. 
Through a very verbose interview concerning his opinions about the 
reading course, he offered two recommendations, which were: (1) all 
freshmen should be required to take the course as a part of their regular 
curriculum, and (2) the reading assignments and exercises should be made 
compulsory. 
Case V*s academic record is presented on the following page. 
The semester after he voluntarily took reading, his average increased 
but we know of no real reason for such. 
Presentation of Case VI.— The sixth case came to college after 
having lived in Chattanooga, Tennessee, all of her life. Chattanooga, 
located in southeastern Tennessee, has the usual facilities and 
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TABLE 7 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE V 
Freshman Sojihomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
College Algebra C Plane Analytic Geometiy C 
General Zoology c F Int. to Religion and B 
Phil. 
B 
College Orientation B B Inorganic Chemistry D D 
Elementary German c C Intermediate German D C 
Social Science Survey c C General Psychology F 
English Composition D F English Composition C 
Plane Trigonometry C General Zoology C 
Reading (No credit) 
Averages .812 .362 Averages .362 1.117 
opportunities available to city citizens. It is Tennessee’s third largest 
city with a metropolitan population of some 280,000 or more. It is a 
scenic city, the home of the Tennessee Valley Authority, and the home of 
numerous elementary schools and a university. 
Biographical data indicated that Case VI came from a Wealthy environ¬ 
ment. She was an only daughter of parents who were both college graduates. 
The father was vice-president of a Chattanooga mortuary in which he had a 
share, and the mother was a music instructor in the public school system 
and also a church organist. 
In high school, this subject was in many extra-curricular activities 
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and clubs, and was also a majorette and a queen. She was fond of sports 
and especially fond of swimming and skating. Actually, it was her desire 
to become a physical education instructor; but since the college in which 
she matriculated did not offer such as a major, she decided to pursue a 
major in elementary education. As she entered college, she was tested in 
mental maturity and reading ability; her performance indicated that she 
possessed an intelligence quotient of ninety-six and that she was reading 
at 8.8. 
Information concerning her reading status was disclosed. Seemingly, 
her most apparent reading problem was that of comprehension. Though she 
had had problems in comprehension for quite some time, she voiced the belief 
that her comprehension abilities had improved because she did not have to 
re-read as much of her assignments as she previously had to do. In 
addition to lack of understanding without re-reading, she also had a poor 
memory span. 
In giving her opinions of the reading course, she spoke from a very- 
personal angle. She stated that she was pleased to discover her weaknesses 
in reading and that she also "gained quite a bit" from what she termed 
"an enjoyable class." When asked for clarification of the former statement, 
she was unable to give concrete evidence illustrative of how she was aided. 
She did say, however, that she firmly believed that all freshmen should 
take reading as a requirement because of the assistance which it renders. 
Her academic record to the present is reproduced on the following 
page. 
This record shows her as a basic weakling in college work. Her 
greatest success occurred the semester in which she took reading, although 
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TABLE 8 
FRESHMAN AND SOPHOMDRE ACADEMIC RECORD OF CASE VI 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
English Composition D C Physical Science Survey C C 
Elementary Spanish F Mathematics Survey D 
Mathematics Survey C F American History C C. 
Social Science Survey D C Orientation in Education C 
College Orientation C A Humanities D C 
Int. to Religion and 
Phil. B Int. to Literature D D 
Int. to Music Education B Speech D 
Reading B Elementary French F 
Elementary French C Children’s Literature A 
Averages .600 1.062 .529 .9kk 
this does not allow any premises for drawing conclusions. Though well 
below average in both the verbal and non-verbal areas, her work in the area 
requiring less reading was slightly higher. 
Presentation of Case VII.— The seventh case came from Savannah, 
Georgia, one of Georgians five leading cities. Savannah is located in 
south-east Georgia and has an estimated population of li|0,000. It is the 
home of about ninety churches of all faiths, several hotels and motels, 
nine hospitals, several industries, a recognized transportation system, 
ho 
and about sixty schools plus two colleges (one for whites, and one for 
Negroes). 
Pertinent knowledge relating to the family and religious beliefs of 
the case was secured. Case VII was the first born of a family of three 
children, belonging to middle-class parents. Her mother was a local ele¬ 
mentary school teacher, and her father was a waiter in a large urban 
cafeteria. 
Being a Catholic, she attended both elementary and secondaiy Catholic 
schools, where she was a popular student for her participation in clubs 
and dance groups as well as for her high scholastic achievement. 
Because of what she considered as a "fairly good basic background," 
Case VII felt that she really had no serious weakness in reading and com¬ 
prehension. Of course, she was aware, however, of the fact that she could 
profit by learning to read faster and with flexible rates; but she felt 
that she was in no essential need of such. Test scores did not support 
her opinion. 
On the reading examination administered during Freshman Week, 19î>7, 
she scored 8.2; and she scored ninety-three on the mental maturity test 
administered during the same period. Possibly some outside influences 
affected her score on the initial reading test because she performed at a 
higher level in the reading class. One attributive factor was that she 
entered the course with the attitude of trying to grasp what it had to 
offer. She said, "After attending one class meeting and seeing hcrw much 
I could accomplish from the course, I went on with a determination to 
fulfill ny obligations: to get something out of it to the best of ny 
ability. 
Her personal opinions about the reading course were given during a 
la 
lively interview session. In her discussion, she voiced the opinion that 
the reading curriculum was essentially a vital one and also a helpful one. 
Moreover, she made these two suggestions which she felt might increase its 
effectiveness: (1) access to a larger room, and (2) group discussions in 
class on current topics and other related material. 
A reproduction of Case VH*s academic record follows: 
TABLE 9 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE VII 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Social Science Survey C B American History C F 
Elementary French B B Humanities C C 
Int. to Religion and Phil.B B Int. to English 
Literature C B 
English Composition B B Physical Science Survey A D 
Mathematics Survey A B Orientation in Education D 
College Orientation A A Intermediate French B B 
Reading B French Conversation B B 
French Pronunciation 
and Phonetics B 
Averages 2.000 2 .000 1.352 1 .220 
In the non-verbal area, she had a slightly higher numerical average 
than she had in the verbal area. We may note for example, that her A*s 
h2 
(excluding those in College Orientation which carry no point value) were 
both made in courses which require more quantitative thinking than reading 
ability. 
Presentation of Case VIII.— Case VIII was from Atlanta, Georgia. 
This within itself indicated that he was from a large urban area charac¬ 
terized by an educational, social, and cultural atmosphere which was more 
prevalent there than in other Georgia cities or towns. 
As his historical data were reviewed, several important factors were 
discovered. Case VIII had lived with his mother and a brother in a pre¬ 
dominantly well-kept Negro neighborhood in Atlanta for the entire span 
of his life. His younger brother completed high school training and joined 
the armed services shortly thereafter. The mother of the two young men 
was a teacher in the local city school system. 
Although this subject was sportsminded, he was incapable of partici¬ 
pating in active sports, except tennis, because of an illness which 
occurred when he was in the sixth grade. He, however, was active in 
organizations which he felt helped him to "relieve the pressure of the same 
old ,hum-drum' of lessons." 
Official school records showed that, upon entering college, Case VIII 
scored 8.8 on the preliminaiy reading test and that he exhibited normal 
intelligence on the mental maturity test. Speaking of reading, he was 
careful in injecting that his hobby was reading. He, seemingly, had read 
broadly in psychology and in the fictional area. Whatever his reading 
difficulties were, they were probably not well pronounced because he was 
unaware of any of its probable ill effects on his level of comprehension 
and rates. Basically, he had managed to do an average quality of work since 
his matriculation in college. 
When questioned about the value of the existing corrective reading 
program, he attested that the program was decidedly a necessity to the 
student*s well-being in college, in his estimation. It was also his 
belief that "everyone (all freshmen, he added later) should be advised to 
take reading" because of the assistance which it could give them. In 
addition, he also said that the course should be extended beyond one 
semester"...because it takes a lot of people until almost the end of the 
semester to catch on to see the importance of it." The most helpful 
aspects of the course, in his opinion, were (1) the timed exercises which 
demanded that one read fast and at the same time retain a degree of com¬ 
prehension, and (2) the graded practice books which motivated the individual 
to desire to see his own progress as he moved from one grade level to 
another. In spite of his problem of adjustment in college in general, he 
was able to discover a segment of its value, and he said that he was also 
able to increase his speed in reading. 
During his college matriculation, he has made the record on the fol¬ 
lowing page which shows that he was more efficient in the non-verbal area. 
Presentation of Case IX.— Case IX was from St. Petersburg, Florida. 
The environment and available facilities are similar to those of most 
urban areas in the South. There are various opportunities for physical, 
mental, and spiritual growth. 
Material relative to his home life and school life was quite revealing. 
Case IX was an only child. His father was deceased; so the case*s sole 
support came from his mother who worked as a maid. Records show that 
neither of the parents had received more than an elementary education and 
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TABLE 10 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE IX 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Social Science Survey C C Physical Science Survey A A 
Elementary French C C American History D C 
Mathematics Survey C C Biology Survey C B 
College Orientation A A Orientation in Education C 
English Composition C D Intermediate French C C 
Int. to Religion and 
Phil. Bi B Introduction to 
Literature D c 
Reading B 
Int. to Music Education D 
French Pronunciation C 
Averages 1.200 1.117 Averages 1.00 1.U70 
also that they lived on modest means. 
In high school, Case IX made passing grades and participated whole¬ 
heartedly in the band, student government, and other organized groups. Here 
in college, he affiliated himself with the band. 
Material relative to his future plans was also available. It was dis¬ 
covered that his ambition was to become a doctor, and that he was planning 
to pursue a major in chemistry in college. On his application for admission 
to college, he made poor usage of simple English grammar. It was also noted 
that he indicated on his application form that he liked to be "pushed into 
work"j otherwise, he got little or nothing accomplished. 
Test scores shewed that he was operating below expectancy. When he 
entered college he initially scored 8.5 on the reading placement test, and 
ninety-five CHI the mental maturity test. 
His college record showed a poor academic pattern. In pursuing a major 
in science, he did poorly the first semester and withdrew from school. The 
next year, he returned and made a similar poor performance in his academic 
work. At the end of the year, he withdrew because of poor scholarship and 
transferred to another private Negro college in Georgia. 
An interpretation of his record showed that he did poorly in both the 
verbal and the non-verbal area, although his only passing grades with grade 
point equivalents were made in the verbal areas. 
Frankly, his pattern of achievement in his chosen Held of concentration 
illustrated the fact that he was not possessive of the capacities necessary 
for such sin area. 
TABLE 11 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE IX 
Fresbnan Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Inorganic Chemistry F Social Science Survey C C 
Social Science Survey C Elementary German F 
Elementary German F College Algebra F 
College Algebra F English Composition D F 
English Composition F Int. to Religion 
and Phil. A 
College Orientation B College Orientation 
•J ■ r 1. - Mathematics Survey D 
Reading B 
Averages 0.1875 Averages . 187 1.200 
Presentation of Case X.— Case X was born in Greenwood, Mississippi, 
joined his father in Chicago, Illinois, at the age of four. 
Chicago is a large city with numerous industrial, communicative, 
cultural, and educational accommodations. It is one of the largest cities 
in the United States. Located in northeastern Illinois on Lake Michigan, 
Chicago is composed of more than three million residents of all races and 
nationalities. 
The revealing personal history of this subject merited consideration. 
The parents of Case X were separated and both had remarried. Neither of 
the parents nor any of the Case*s siblings had received a complete high 
school education. 
Case X was decidedly athletic-minded, and especially fond of playing 
baseball and basketball. In high school, he was the recipient of several 
sports honors. His athletic ability won for him such prestige that he was 
required to put forth meager efforts in his academic work. Consequently, 
he came to college with a weak rudimentary background in subject areas. 
Yet, he sustained his athletic interest and ability and made a reputable 
record in college sports for himself. 
On the Iowa Silent Reading Test which he took upon entering college 
as a freshman in 1957, he scored 6.9j and on the Otis Quick-Scoring Mental 
Maturity Test, he scored ninety-seven, which indicated average mental 
maturity. 
He had a persistent reading disability. When questioned about his 
present reading difficulties, he freely discussed (1) his insufficient 
study habits and (2) his inability to remember what he read. During the 
school year, he practiced <r played ball of some type most of the time; 
after practices or after games he generally went to bed because of fatigue. 
hi 
The studying which he did was done in the afternoons and between classes. 
Relating to his other difficulty in reading, he stated that he could not 
remember facts about material which he read. He could read chapters and 
then not know the ideas presented; nor would he be able to remember the 
names or dates of significant events in history, for example. 
His personal feelings concerning the reading program were disclosed. 
Case X felt that the reading program was effective as it stood. He liked 
the idea of studying on one's level, then progressing to other levels on 
an individual basis. Since he was aware that he was deficient in compre¬ 
hension skills and proper study habits, he was receptive to his placement 
in the reading class because he felt that it could help him. He answered, 
"yes, I did learn something from the course," when asked if he learned 
anything from his exposure to reading. But when asked for specific in¬ 
stances in which he was assisted, he was unable to point to any particular 
ways. He reported, however, that he still possessed the same difficulties 
in reading after the instructions as he did before the training. 
The reproduction of his academic grades on the following page shows 
his academic work by semesters. 
Numerically, it was discovered that he did better in the verbal area 
than he did in the non-verbal area. 
Presentation of Case XI.— The eleventh case was originally from 
Montezuma, Georgia, but he and his family later moved to College Park, 
Georgia, where he attended school. Recently, the family has moved to 
Atlanta. College Park and Atlanta are both in the same county. College 
Park is a progressive town in Metropolitan Atlanta. 
Several important factors were discovered as his background information 
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TABLE 12 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE X 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Social Science Survey C C American History C C 
College Orientation C B Commercial Law B B 
Int. to Religion and 
Phil. B C Biological Survey C D 
Business Mathematics C Speech B 
Physical Science Survey C D Principles of Life 
Insurance C 
English Grammar C D Principles of Economics C D 
Reading B English Composition F 
Int. to Business C Elementary French NR 
Elementary French c 
Averages 1.291* .666 1.200 .500 
was reviewed. Case XI was an only son of parents who both were high school 
graduates and who both worked in a local industry. The family resided in 
a typical middle-class Negro neighborhood in southwest Atlanta. 
Data concerning his secondary and college career to the present 
revealed a slight parallel. In high school, he was a leading participant 
in extra-curricular activitiesj at tie same time, he was an honor student, 
which implied that he was slightly above average in academic ability in 
his local distribution. There he held elected offices in many organizations 
including presidency and vice-presidency of various classes and organizations. 
In college, ne has not remained on the honor roil but he has maintained his 
I 
status as a leader in several groups. At the time of this investigation, 
he was serving as vice-president of the Student Government Association, 
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president of the junior class, and nolder of other offices of quality. 
Through the use of standardized tests, he was measured in reading ability 
and mental maturity. When tested in reading ability, he scored at the ninth 
grade level; and when tested in mental maturity, he indicated that he was of 
normal intelligence with a score of 90. 
During the interview he was questioned about his existing reading diffi¬ 
culty. Thougn he believed that he had "no major difficulty in reading at 
the present,” he did disclose the fact that often he had the tendency to for¬ 
get the details in materials which he read. 
In compliance with the request to give his personal reactions to the 
reading program, he made some statements which merit consideration. He stated 
that during the course of his stay in reading, he was able to realize the 
assistance which reading rendered to entering freshmen. At first, Case XI 
thought that reading was a course meant to nelp him and other freshmen 
"make up for deficiencies we had as a result of our high school training." 
He found later that it was more than that; it was, in his estimation, a 
preparatory course in two aspects. First, the listening exercises helped to 
train one to concentrate on oral presentations. Listening seemed to be a 
vital skill because most college instructors lectured. Second, it also 
caused one to look for details in reading material because of the very de¬ 
sign of the reading exercises and comprehension questions which generally 
followed 
So 
The scholastic record of Case XI is reproduced below: 
TABLE 13 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE XI 
gr*?*. ' V: 
..     ■ ■       
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Int. to Religion B A Physical Science 
Survey A B 
Mathematics Survey A B Int. to Government B 
English Composition C B Intermediate French D C 
Elementary French C C American History C C 
Social Science Survey B A Speech B 
College Orientation A B Int. to Literature D D 
Reading B Orientation in 
Education C 
Int. to Anthropology B 
Averages 1.800 2.166 Averages 1.250 1.165 
According to numerical computations, it was observed that Case XI did 
slightly better in courses in the non-verbal area than he did in the verbal 
area. 
Presentation of Case XIII.—Case XII was born in Atlanta, Georgia, and 
had lived there all of her life. 
Several important factors concerning her personal background came to 
the forefront as her data was reviewed. She was the elder of two children. 
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Her younger brother had completed high school and was holding a local job. 
The mother, a high school graduate, worked as a dental assistant in a local 
office; the father, a college graduate, worked in a local warehouse* The 
family was of moderate means and lived in a typical middle-class Negro 
' ' ■ i • • 
neighborhood. 
In response to questions about her personal likes, dislikes, and in¬ 
terests relative to recreation, sports, reading, and general acadmic work, 
Case XII revealed several things. In addition to liking the usual — dancing 
and playing the piano, which most girls her age like to do - she also liked 
to attend music classes. Seemingly, she had a greater inclination toward 
music than toward any other school subject. She stated that she also enjoyed 
being a majorette in high school and similarly in college. "I don't like to 
read because I can't find anything to interest me long enough," she said. 
Observations of the record of the initial test results of the entering 
class of 1957 revealed that her reading was below par. Upon her entrance 
to college, Case XII scored 7.6 on the Iowa Silent Reading Test and was con¬ 
sequently placed in the reading course. Her score of 92 on the intelligence 
test implied that she was average in mental maturity. 
At the time of this investigation, she was experiencing problems in 
reading. She was a disabled reader because of her inability to comprehend 
fully what was read, and also because of her weak vocabulary. She said that 
she frequently had to look up several words on a page in order to get the 
meaning of the selection. On the other hand, if she did not have access to 
a dictionary or if she happened to be in a hurry, she would just skip over 
the words and usually end up without understanding what she had read. 
In giving her reactions to the reading program, she discussed her poor 
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vocabulary, which deterred her academic progress, and the vocabulary sections 
in several of the practice books which tended to develop the vocabulary* She 
concluded by saying, "I still can't understand what I read good and I still 
don't know those wordsj maybe, 1 needed to stay in reading longer because it 
was helping me a little." 
A reproduction of her academic work by semesters for one and a half 
years follows. She came to school in 1957 and remained one and a half years 
before she withdrew; she, however, returned to school the first semester of 
1959. 
TABLE lii 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE XII 
Freshnan Sophomore ■»' 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Int. to Religion B C Elementary Spanish C WP 
College Orientation A Physical Science Survey F NR 
Social Science Survey B D Children's literature C 
Biological Survey D D Orientation in Education F 
Reading D American History I I 
Mathematic Survey B D Speech WF 
English Grammar B English Composition I 
English Composition D Music for Elem. F 
Speech WP 
Averages 1.1*11 . 200 Averages 
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Of the few passing grades (those with grade-point averages), she made 
most of them in the verbal area. 
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Presentation of Case XIII.—All of her life Case XIII had lived in Atlanta, 
Georgia's leading city. 
Pertinent history relating to the family history of Case XIII was secured. 
It was found that she was an only child. Her mother was a secretary in a 
local firm; and her father was a mechanic. 
The investigator was also supplied with information concerning her school 
life and her likes and dislikes. She attended kindergarten, a private ele¬ 
mentary school, and public high school. She was a member of her high school 
and college bands, the chorus, and some other organizations. She particularly 
liked playing in the band; moreover, she indicated that her hobby was playing 
the piano and blowing the clarinet. She also indicated that she liked to 
read and that she had read rather widely. 
In observing her performance on the initial test administered to in¬ 
coming freshmen in 1957, it was found that Case XIII was reading below her 
expectancy level. She measured 9k in mental maturity and scored 7.9 on the 
reading test. 
In a brief interview, she imparted her hostile views concerning the read¬ 
ing course. She stated that she felt ill at ease when first placed into the 
reading course because she did not understand the fairness of requiring read¬ 
ing of some and of not requiring reading of others. In her estimation, it 
was an elementary course which kept one from keeping up with his class. She 
added that it was of little or no help to her because she still had to re¬ 
read in order to understand some things, but basically she read well all 
along, she felt. 
Case XIII made the following scholastic record during the first two years 
of her college matriculation. 
TABLE 15 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE XIII 
rs 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Elementary Spanish D c Intermediate Spanish D D 
Int. to Religion B c Advanced Typing C B 
Business Mathematics B Elementary Stenography C C 
College Orientation B B Principles of 
Economics B C 
English Composition D;; D Physical Science Survey B C 
Commercial Law B Int. to Literature C C 
Elementary Typing B 
Reading C 
Social Science Survey C C 
Averages 1.117 0.9U1 Averages 1.176 0.9U1 
According to grade-point averages, Case XIII worked at a slightly higher 
level in the non-verbal area than she did in the verbal area. It can be 
noted from the table that she kept an average fairly close to 1.00 which is 
a MCW on the scale. 
Presentation of Case XIV.—The fourteenth case was from Roanoke, Alabama. 
Roanoke, a rural area in southeast Alabama, is located near Tuskegee, Alabama 
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Biographical data revealed some facts about her home life and environ¬ 
ment. She was one of four siblings, her older brother had completed high 
school training, and her sisters were in high school. 
In addition to this information, she was questioned about her personal 
likes, dislikes, and problems. She indicated that she liked the usual things 
coeds of her age liked — dancing, playing cards, and sewing, occasionally. 
She stated that she read quite a bit of fiction because she liked to read. 
Apparently, her present academic problem was in the verbal area, neverthe¬ 
less. She stated that she was having a difficult, time reading the required 
material for her literature course, in addition to preparing her other assign¬ 
ments . 
In observing tne record of the test results from the initial testing 
period, the writer discovered that her reading was below par. On the Iowa 
Silent Reading Test, her performance indicated that she was reading on the 
7*9 grade level. Her performance on the mental maturity test suggested that 
she was of normal mental ability. 
She was also asked about her existing reading difficulties and about 
her personal oeliefs concerning the reading program. She was aware of the 
fact that she read too slowly; this slow rate of reading was a decided factor 
in her inability to read and prepare her assignments quickly. Though Case 
XIV received seme assistance with her problem in the reading class, her 
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problem still persisted. 
In giving her personal reactions to the reading program as an upper¬ 
classman, she was able to see "the important role which reading played in 
the college curriculum.” She added, "For those students who have problems 
which will probably hinder them in college, reading helps them." 
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The following is a reproduction of her academic record for her first 
two years of college work. This shows that she did better in the verbal area 
than in the non-verbal area. Her averages have dropped almost every semester. 
TABLE 16 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE XIV 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Elementary French B B College Algebra C 
Int. to Religion & Phil. C B Intermediate French A A 
English Composition B D Humanities C C 
Math. Survey A B Physical Science 
Survey B D 
Social Science Survey B C American History C C 
College Orientation B A Int. to Literature C C 
Reading B Speech B 
Orientation in Education C 
Averages 2.00 l.Uoo Averages 1.529 1.222 
Presentation of Case XV.— Case XV was from Montgomery, Alabama. Mont¬ 
gomery is the capital city of Alabama. It has an estimated population of 
10$,000. Its environment and available facilities are nearly like those in 
most urban areas in the South. 
Biographical data revealed seme pertinent facts about her heme life and 
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environment. Her mother and father both received elementary educations; the 
mother worked as a presser in a local laundry, and the father worked as a 
maintenance man at an elementary school. To this union were born three chil¬ 
dren, of whom Case XV was the youngest. Her brother, the eldest, was in the 
armed services; and her sister, like the mother, worked as a presser in a 
laundry. This subject indicated that she was the first one in her family 
who had ever been to college; this was a significant achievement for her. 
In response to questions relating to her personal likes, dislikes, 
interests, and academic work, she revealed several things. She stated that 
she was fond of dramatics in addition to the usual teen-age likes. She had 
been in many plays and skits and had won several citations for sane of her 
performances. Moreover, she stated that she liked to study, and that she 
took pride in seriously preparing all of her assignments. She said that she 
was not experiencing any real problems in any of her subjects; but, she did, 
however, add that she had previously had trouble in studying a foreign lan¬ 
guage. 
Her responses to questions relating to the reading course indicated that 
she thought highly of the program. She stated that she was personally en¬ 
lightened concerning the reading process and the proper use of reading skills. 
When first placed into the reading class she was fascinated by it, she re¬ 
ported. She thought that the most fascinating and the most helpful aspect 
was the use of the mechanical devices which could stimulate one and help one 
to read faster at the same time. She added, "Through the use of the tachisto- 
scope, I got use to flashing my eyes on some words or phrases, and finally 
I helped myself to read faster." 
During her college matriculation she has made the following record: 
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TABLE 17 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE XV 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
English Composition C C Int. to Sociology C 
Elementary French D C Intermediate French C D 
Int. to Religion & Phil. B B Physical Science 
Survey B D 
Social Science Survey B C Orientation in 
Education C 
Mathematics Survey C C American History C C 
College Orientation A A Int. to Literature B C 
Reading A Int. to Anthropology C 
Humanities B 
Averages 1.200 1.1*11 Averages 1.333 .761* 
According to numerical computations, the investigator observed that on 
the average, Case XV performed equally as well in the verbal area as she did 
in the non-verbal area. The semester in which she took reading was the 
semester in which she made thé highest average, but her grades in her subject- 
matter areas did not seem to rise ary, however. 
Presentation of Case XVI.—Case sixteen was from Atlanta, Georgia. 
Biographical data concerning his home life and environment revealed seme 
pertinent facts. He was the youngest of four children. The other siblings 
had all attended college but did not complete their training. His father was 
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a service station attendant, and his mother was a supply teacher in the sec¬ 
ondary schools. The family lived in a neighborhood typical of the average 
urban Negro neighborhoods. 
Case XVI revealed that he was a sports-minded young man. Most of his 
extra time was spent participating in sports of some type. At the same time, 
he managed to keep a fairly representative academic average while in high 
school and has done fair during his college matriculation. He stated that 
- - • 
he liked to read extra material related to his major field. 
In addition, the writer investigated records containing the results of 
initial test performances. Upon entering college as a member of a group of 
more than two hundred, he scored in the mean category with 7.9 on the read¬ 
ing test, and exhibited normal intelligence on the mental maturity test with 
a score of 90. 
His basic reading problem seemed to have been in rate. He stated that 
he read everything slowly and critically, trying to figure out word meanings 
and sometimes even stopping to look up the words which he did not know. He 
believed this slow reading pace probably caused him to score low on the read¬ 
ing test. 
In giving his personal reactions to the program, he was able to see the 
important role which reading played in the college curriculum. He made some 
comments relating to the instructional design and its services. He person¬ 
ally felt that he was helped to read somewhat faster. 
His academic records for four semesters are reproduced in the following 
table. 
His performances have been better in the quantitative area than they 
have been in the highly verbal area. His major, by the way, was biology, 
which was more quantitative in nature. 
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TABLE 18 
FRESHMAN AND SOPHOMORE ACADEMIC GRADES OF CASE XVI 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Graces 1 and 2 
Social Science Survey C WP Int. to literature C D 
English Composition D C General Zoology B C 
Elementary German C B Qualitative Analysis B 
Inorganic Chemistry C B Intermediate German D B 
College Algebra C Plane Analy. Geometry C 
College Orientation B C Solid Geometry C 
Plane Trigonometry C Qualitative Analysis B 
Reading B 
Averages .812 1.60C Averages 1.29U 1.235 
Presentation of Case XVII.—The seventeenth case was bom and reared 
in Miami, Florida. Miami is located on the southeastern coast of Florida. 
It has an estimated population of 2U7,OOOj yearly, it attracts thousands of 
tourists and winter resorters who contribute to the economic conditions of 
the city. 
Several important factors came to the forefront concerning her personal 
background as her biographical data were reviewed. Her parents were separated 
and her mother was her main supporter. The mother had attended college but 
at the time she was working as a domestic worker in the local area. Other 
members of the family included two foster siblings. Her foster sister was 
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a college senior, and her foster brother was in the armed services. Case 
XVII indicated that the family as a unit liked to read. Often they spent 
quiet evenings at home reading good books. This factor might have some 
significance. 
In response to questions relating to her likes, dislikes, and her school 
life in general, she revealed several things. She stated that reading, her 
hobby, had probably been influenced by the constant reading habits of her 
mother and her sister. She said that she held no one writer as her favorite 
but that she did like Bennett Cerfs style. She was reading a relatively 
new release of his at the time. In regards to her academic work she stated 
that she felt fairly secure in all of her classes except the foreign language 
classes, which seemed to take her longer to grasp the fundamental concepts. 
As she entered college, she was tested in mental maturity and also in 
reading ability. Her score of 100 on the mental maturity test was quite 
suggestive. In reading ability, her score of 8.5 implied that she was a bit 
deficient in the skills of reading according to a standardized instrument. 
Her reactions to the reading program were enthusiastic and quite informa¬ 
tive. First of all, she expressed concern over the timing of the entrance 
(placement) examinations. In her estimation, they were ill-timed in that 
they were too closely spaced in order to give students an opportunity to 
relax and to gain sufficient composure in order to do well on all of the 
tests. "For this reason," she said, "some students who don't really need 
to take reading have to do so because they don't do well on the tests." 
She made a second point when she stated, "If, maybe we could be tested again 
before enrolling in reading, it might make the placement more valid." She 
felt that she, for one, had been misplaced when she was advised to take read¬ 
ing. She believed that she employed reading skills fairiy effectively in her 
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reading. Moreover, she was of the opinion that her extensive reading habits 
was a contributory factor in the development of her skill in reading. She 
suggested further that the reading course could be made more effective through 
the requirement of more extensive reading matter: best selling novels, for 
example. 
It was apparent, nowever, that she was aware of the real worth of such 
a course. She aided the belief that she viewed the course as an essential 
part of the college curriculum. 
With two years of college work in her past, she has made the following 
academic record: 
TABLE 19 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE XVII 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
English Composition D c American History C B 
Int. to Religion & Phil. B B Pby. Science Survey B C 
College Orientation C c Int. to Sociology C 
Mathematics Survey B B Orientation in Education C 
Elementary Spanisn C G Intermediate Spanish F 
Social. Science Survey B c Int. to literature D D 
Reading B History of the Theatre D 
Int. to Anthropology C 
Averages 1.1*00 1.U70 Averages .833 . 800 
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According to grade-point averages, the writer discovered that Case XVII 
made a better performance in the non-verbal area, strangely enough. Her 
major was social science; she did average work in that area but she performed 
poorly in other aspects of the verbal areas, however. 
Presentation of Case XVIII.—Case XVIII was from Greenville, South 
Carolina. Greenville, in a highly industrialized area in northwestern South 
Carolina, has a population of 56,000. It is a growing city with quite a few 
facilities and accommodations available to its citizens and youth. 
Case history information concerning her family background was reviewed 
and discovered significant. It was disclosed that she was from a family 
which was fairly closely knit in that they did many things together. She was 
the older of two daughters of parents who both were college trained. Her 
younger sister, a high school senior, was anticipating enrolling here in the 
fall. The mother was a teacher in the public school system and the father 
held a civil service position. 
The writer was also supplied with information relating to other aspects 
of her personal life and academic adjustment. She, like most coeds, liked 
the usual—dancing, playing cards, watching ball games, etc. Occasionally, 
she liked to read fiction. She had discovered, of course, that she was a 
slow reader. This slow reading rate had created a problem in the preparation 
of her heme assignments. Often she had to re-read material in order to 
comprehend it fully. She also was unable to distinguish the central ideas 
in passages from the details. This too had caused her some difficulty in 
understanding highly verbal material. 
An observation of the results of the initial reading and mental maturity 
tests revealed that she was reading below expectancy. Upon entering college, 
Case XVIII scored 7.6 on the preliminary reading test and 88 on the Otis 
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Quick-Scoring Mental Maturity Test. 
Airing her views relative to the reading program, she spoke highly of 
its services and design. To her, the reading course was the foundation 
course for her other college courses, especially the courses in the verbal 
area. "I don't feel that I could have made it in college if I hadn't taken 
reading and writing first," she said. In her discussion she stated that 
she could read literature faster and with more ease of comprehension than 
she could read physical science, for example. She also made an appraisal 
of the design of the program which lent itself to a bit of individualization 
of instruction where each student could observe his status and his progress 
or retogress (as is the case). 
TABLE 20 
FRESHMAN AND SOPHOMORE ACADEMIC RECORD OF CASE XVIII 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Social Science Survey C C Physical Science 
Survey B F 
Biology Survey B D American History C C 
Mathematics Survey A B Orientation in 
Education D 
Reading B Speech B 
Int. to Religion & Phil. B B Intermediate French B B 
College Orientation A A Humanities D C 
English Grammar B French Pron. & 
Phonetics B 
English Composition B French Conversation B 
French Composition D 
Averages 2.000 1.1+00 Averages 1. 133 1.055 
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Her academic record to the present illustrates that she has maintained 
a passing average for each semester during her stay. But, it also shows that 
she has made a gradual decline in grade-point averages during the four 
semesters. This does not show any visable effects of the reading on her 
grades in other courses, but it does show that she has done a trifle more 
in the verbal area than she has in the non-verbal area. 
Presentation of Case XIX.—Case XIX was from Macon, Georgia. Macon is 
among the five leading cities in Georgia. It has an estimated population of 
70,000 and is located in central Georgia. It is a highly industrialized and 
commercial southern city. 
The revealing personal history of Case XIX merited consideration. He 
was working and paying his way through school, for the most part. His father, 
who helped him slightly, was a textile worker. 
In high school, he was in many extra-curricular activities and clubs, 
the dramatics group, and also active in sports. Similarly, he participated 
in several activities of a similar nature in college. 
Information concerning his reading status and his mental ability was 
disclosed. He scored 7.9 on the reading examination administered in September, 
1957; and on the intelligence test he scored 93> which suggested that he was 
of normal mental capacity. Indications showed that he operated on a highly 
satisfactory level after his placement in the corrective reading course. 
He spoke favorably about the reading course. He said that he had no 
adverse criticisms for being placed in the reading course because he felt 
that "reading is a basic tool which could always stand some improvement." 
He was of the opinion that the college reading course provided an excellent 
opportunity for students to develop their skills and to refine their reading 
habits. Knowing how to read properly is basic to performances in other 
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courses, he felt. 
The following is a reproduction of his college academic record. This 
record shows that he did commendable work during the first year in contrast 
to the declivity in evidence during the second year. According to numerical 
computations, he made his better performance in the verbal area. 
TABLE 21 
FRESHMAN AND SOPHOMORE ACADEMIC GRADES OF CASE XIX 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
English Composition B B Commercial Law B B 
Int. to Religion & Phil. B B Intermediate Spanish C B 
Social Science Survey A A Principles of Economics C B 
Business Math. B Biological Survey D C 
Elementary Spanish B A Physical Science Survey C B 
College Orientation A A Int. to Literature C B 
Int. to Business B 
Reading A 
Averages 2.200 2.500 Averages .9hl 1.U70 
Presentation of Case XX. Case XX was from Chicago, Illinois, one of 
America's leading cities. Chicago has an estimated population of more than 
three million. Case XX came South for the first time, for any length, when 
he came here to school. 
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Some pertinent factors were discovered as the history of his personal 
background was reviewed. His parents were deceased and his older brother 
was his guardian. His brother was a trained gentlemen, and worked as a city 
court reporter. 
TABLE 22 
FRESHMAN AND SOPHOMORE ACADEMIC GRADES OF CASE XX 
Freshman Sophomore 
Courses Grades 1 and 2 Courses Grades 1 and 2 
Physical Science Survey B C Commercial Law B C 
College Orientation C B American History D D 
Social Science Survey C B Biology C D 
Reading B Speech B 
Business Mathematics C Principles of Life Ins. C 
Int. to Religion & Phil. B B Principles of Economics C C 
English Grammar C Elementary French C 
English Composition B English Composition F 
Int. to Business B 
Elementary French D 
Averages 1.U70 1.500 Averages 1. 000 .U70 
In addition to acquiring background data, the writer investigated 
official records for the results of his initial test performances. It was 
observed that he scored at the 7*6 grade level on the Iowa Silent Reading 
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Test j and he made a quotient of 9h on the Otis Quick-Scoring Mental Maturity- 
Test. These scores indicated that there was some discrepancy between his 
capacity and his performance. 
He had a basic reading problem which deterred his progress in his work. 
Seemingly, he read at a normal rate, but he was unable to comprehend what 
he read. Usually, he would forget the details almost as soon as he finished 
reading^ and, frequently, he had to re-read in order to get the meaning. He 
said that by his sometimes taking notes as he read, he could remember the 
facts more easily. The exercises designed mainly for the recall of infor¬ 
mation in the reading course helped him tremendously, he said. 
He gave some optimistic views of his personal beliefs about the reading 
course. To him, it was surprising how helpful reading really was. The real 
value of it can be seen after one leaves, he believed. ".... I think you're 
given quite a bit of help. That is, if you'd just take advantage of it like 
I did." 
According to numerical computations, this record shows that his perfor¬ 
mances in the non-verbal area were a trifle better than they were in the 
verbal area 
CHAPTER III 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary.— This was a study of twenty cases that as 1957 freshmen 
fell within the mean range on the local distribution of the Iowa Silent 
Reading Test score, and who were recipients of corrective reading services 
designed to improve a variety of reading difficulties. 
It should be kept in mind that this group did not represent the 
entire freshman class, but that group which fell at the mean that is 
generally considered average. Most average freshmen are generally charac¬ 
terized by (l) complex emotional characteristics, and (2) possible con¬ 
fusion resulting from the transition from high school life to that of 
college life. These two major problems evidently manifest themselves in 
some way or other in the behavior and the pattern of academic achievement 
of some, if not of all, of these cases. 
This investigation proposed to observe and evaluate the reading 
problems and the academic performances of some average students who 
exhibited reading problems. More specifically, it had multifold purposes. 
First, it aimed to gather from the subjects their initial and present 
reactions to their having been placed in reading classes as freshmen. 
Second, it proposed to ascertain students' attestations to the effective¬ 
ness or ineffectiveness of the freshman reading class. Third, it at¬ 
tempted to ascertain the level of students' performances in courses not 
requiring extensive reading, and also in those requiring extensive reading 
assignments. Next, it was designed to identify any other discernable 
factors concerning achievement patterns. And finally, it had as its 
purpose to draw any generalizations and implications from the study. 
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During the first semester, 1959-60, at a southern Negro co-educational 
college, the writer studied twenty cases through the case history method 
of research. The procedure involved several steps which are discussed 
below. 
Pursuant to considering several possible reading problems and to 
selecting this particular problem to study, the writer searched the pro¬ 
fessional literature for related material. After a survey of the related 
literature was made, the writer secured permission from the College 
President, the Dean, and the Registrar to study some upperclassmen who had 
taken reading as freshmen. The nature of the study was then discussed 
with each of them and with some other interested persons. Following these 
preliminary steps, the cases to be studied intensively were drawn from an 
official source; they were contacted, and informed of the nature of the 
investigation. Dates for interviews were scheduled next. Afterwards, 
the subjects were approached in informal but partially structured sessions. 
Besides gathering opinions and personal reactions from the subjects, the 
investigator also consulted and interpreted the academic records of each 
subject. The compilationsand interpretations of the data were then made, 
and the data were presented in textular and tabular form. Finally, im¬ 
plications and conclusions were drawn from the data, and then the re¬ 
commendations were made. 
The related literature pertinent to this study revealed that this was 
a pioneer study as a case history approach to the observation of reading 
problems and scholastic achievement patterns on the college level. The 
literature related to this particular problem dealt with these two 
factors: (1) the relationship of reading to scholastic success, and (2) 
the degree of the retention of reading skills. Studies showed that there 
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was a definite affinity between reading instruction and subsequent 
scholastic achievement, although authorities were not certain of the 
proximity of the correlation. In addition, it was generally agreed that 
there was some retention of reading skills but, here too, there were 
variances as to the amount. 
Conjunctive with this study were these three major limitations. First, 
only twenty cases out of the ninety-nine academically classified juniors 
were used although at least twenty-five were desirous. Second, there was 
only one discriminatory measure of average and below average reading 
ability. Third, only a segment of the background data could be secured 
because of the distant geographical locations. These factors restricted 
the implications and conclusions. 
From the data collected, no common patterns among these cases seemed 
to be in evidence. Possibly, because of the location of the school, there 
can be seen a greater concentration of cases from the southeast, but 
other geographical locales are represented also. Neither the locales, the 
environmental conditions, nor the family traits appeared to produce any 
definite effects on the patterns of achievement exemplified by these 
cases. 
Conclusions.— From these twenty cases, the following conclusions 
were warranted* 
1. There were some differences in opinions when the cases recalled 
their initial reactions to their having been placed in reading 
as freshmen. Sixty-five per cent were able to recall favorable 
reactions; the others remembered their negative reactions or 
their indifferent attitudes. 
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2. Most of the cases spoke propitiously concerning the course as 
they viewed it as upperclassmen. 
3. The cases disclosed discrepancies in degrees of effectiveness. 
Forty-five per cent attested that it was effective in its 
present state; thirty per cent believed that it had both strong 
and weak points; and twenty per cent attested that it was 
ineffective for these major reasons? 
a. One semes ter* s work is not sufficient for all students 
b. All freshmen should take it, but presently, they are not 
required to do so 
c. The placement on the basis of one test is not believed 
valid 
U. Of the twenty cases, forty per cent attained a higher level of 
performance in the verbal area than they did in the non-verbal 
area. 
5. Fifty per cent of these cases reached a higher level of per¬ 
formance in the non-verbal area than they did in the verbal area. 
6. Ten per cent of the cases operated at an even pace. 
7. The major reading problem was the lack of appropriate compre¬ 
hension abilities. The second greatest reading problem was 
the lack of differentiation of rates in reading. 
8. Of the group, seventy-five per cent made satisfactory progress^- 
during the freshman year, and fifty per cent made satisfactory 
progress during the sophomore year. 
 1  
In this case, satisfactory progress refers to accumulative academic 
averages of 1.00 and above per school year. 
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9. Of the twenty cases, twenty-five per cent made unsatisfactory 
progress the freshman year; fifty per cent made unsatisfactory 
progress the sophomore year. 
10. Academic records illustrated that only one of the eight cases 
that made less satisfactory progress the first semester of the 
freshman year than the second took reading the first semester 
in college. 
11. The background and the environmental conditions seemed to have 
had no significant bearing on the students' achievement pattern. 
Recommendations.—The recommendations which are made here must of 
necessity be appxied directly to the college level since that was the level 
on which this study operated. However, these same recommendations may be 
indicative of, and applicable to, other levels also. 
1. The freshman reading course should be clarified for the 
freshmen, so that there will be no misconception concerning it. 
2. All fresnmen should take the course as a preparatory course 
for these reasons and perhaps others: 
a. To eradicate the stigma attached to those who are placed 
in reading because of test scores 
b. To refine and/or develop reading skills which are essential 
to the maximum performance in the subject area 
3. The program might well provide some definite developmental 
services in addition to the corrective services which it lends 
to freshmen. 
U. Corrective cases should remain in reading for two semesters so 
that they will be capable of progressing in accordance with 
7U 
their capacities when they go into the content area 
5. Further study should be done in many areas of reading; parti¬ 
cularly, are these studies warranted at this institution: 
a. Systematic and intensive observation of the patterns 
of academic performance in other quartiles 
b. Survey and follow-up studies of reasons for student with¬ 
drawal in the lowest quartiles 
c. An intensive observation of the major fields of concen¬ 
tration of the majority of the students with reading 
problems 
d. An analysis of the causes of the decline in academic 
averages after the freshman year 
e. A follow-up study of students who took reading. 
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